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ORAL READING: An Approach to De\r'ej!_oping
Readingz Abilities .

5 Fnequently. an activity which ;eAdesignafe as unessential
or an-an enrichment whichfis included only when there 11 extra -
time, efter all "required” activitiee have been’ complete& proves
to g an experience whioh students enjoy a great deal and

eiuh1¥aneouali‘ia 2 most effective teaching technique. Such

. seems to be the case% with dramatic presentations of written

nateriale\- or more conveniently called "Reading-to students”.

Ag teachers of read\hﬁ. gsome of our concerns include

helping students to!

- enjoy books

‘underetandjmain ideas

infer details

- oonpare the effect of different literary styles

- recognize humor and eayire

A}

: Reoding-to studenté (from‘prevkindergaften level. through

graduate echool) is an approach which seems to be eminently,
efficient and enaoyable in helping develop all of theee abil-
itiee - and many moree Y ’
Nost of us enjoy being read to. i& iact. if is an
unusual,aoul who doeﬂ nots How can we use this ineight to
help etudents develop their reading abilitiea? For years we
have been ﬁold that oral reading by students without prepara-

tion is not -helpful ‘for developing students' reading abilities.
\.- . ' .

v >

1Enpirical research to determine the validity of the theoretical

bases deacribed herein is in progress.
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However, the role of reading-to atudents has not been ‘discussed
. widely.“ ‘Can reading-to students be helpful in developing their -
reading abilities? Seemingly yes’ Let's first analyze the
types of abilities nococsary to road well (ioe.. as an N\ \f’
effective, critical adult ‘reader) and ‘then ses how we can
;deyelop these through oral reading. The_;equisite’abilities‘
can be placed in four categories which will ‘be designated as
Linguistic. Cognitive. Perceptual.‘and Affective3 o (See Table
\ 1 for spacific aspects involved in each area.). | " -
If we agree that the Acquisition of'the\abilities
enhmerated(in Table 1 will e : e the development of mature
readers, then how, specifically. can we help develop th;ée-
ckills through readingato students? .
oo . An expressive presentation of materials in.print (reading~
t3r;tudents) provides a good rgading nodel by conveying intended»
meanings through appropriata word groupings. The raading.

N

which yill have been prepared in advance,, provides the oppor-~’

~

tunity for the presenter (who need not be the teacher) to’
, caretully read the work, resulting in familiarity with the 3 -
concepts and the atyle of language used, critical factors as £ |
a model. The pace’of the reading should be one which the .
students. can easily follow if they wish. in the text which

should be available to thems Of necessity this pace will be

. ’ . ./
slower than a normal speaking pattern, enabling greateiy

/ |

2Por research findings, see Carol Chomsky's "Stages of Language
Development and Reading Exposure” Harvard Educational Review, 1972,
zig 1-33,

Q 3Theae ingights 'were developed in collaboration with John S« Mayhers-
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. .TABLE 1

: | ‘ Lo Prelfhlnary Outline -
) S FACTORS AFFEGTING READING ABILITY
Developed by John Se Mayher and Rita Se Brause

L] .
~ . Y. -

“i,  Z. COGNITIVE*(Concepts) | : o
A. Krowledge - recalls information presented
B. Comprehensxon
. 1..Translates information 1nto another symbolic form
' " (as paraphrases)
2. Interprets ‘information noting'relationships
3 Applies information to other “ai tuations
; 4o Analyzes problems*from a variety of perspectives
and eatablishes hypotheses
o Se Syntnesizes results of hypothesized alternatives -
C. Evaluation - based on ‘established criteria (/personal

/e
criteria or those enumerated by other people)

II; LINGUISTIC (Meanings conveyed by‘lsngugédﬂ
A Words and Structures : ’ s
14 Vord order (The car was'hit by the trucko) ) |
1 é. Elliptical statements (He usked the girl what to painte).
3. Connectlves (begorel for, beeause, when)
dye Meanings oX wrods (asg(tell; infer/i%ply)
5. SpeciallZed‘or technical vocabulary '(quarks, hadrons)

6+ Multiplicity of word meanings (ball, light)

T

Iy — . C L .
Based on c
o BeS. Bloom (ede) New Yorkt Devid dcKay -Company, 1956«

ERIC , 5
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7. Multiplicity of sentence meanihgs (The mayén will - . °
. .
ask the police to stop drinking at midnight.)

’

. 1o Dialect (Beck in 1637 people was leffing and ecrimming...)

\'zoiPigurative language (He is tied up at a-meeting-)

o Je. Symbolic lanéﬁage (St111 water runs deepe)

M\ | ’h;ABiased presentations (fact/opinion; truth/fiction:

o understatement/exaggeration)

Se Mood, tone,'feelings. ) .

6+ Suttleties of word choice (thin/skinny/emaciated).

7+ Form of discourse (tra;;actional.'Expréssive. poetié;)

. ' B : |

IIIy PERCEPTUAL (Conventions-of Print) '
A. Focusing on prxﬂt o . I
B, Interpreting conventions of print and their relatibn?hip

-

to neanipg S, e R

- b”’

1. Forms of letters and other symbols
2.Meaningdymbol correspondence '

3. Punctuatibn marks (" *y % ---;{ 3 ;3;. etpq)
b. Abbreviations o

5. Underlining and italics

& Left-to-right and top-to=bottom oédafiég o

7. Orgtnization of units of type (words. paragraphs. chapters)
Ce Grouping words into phraees~~ ' )
D, Interpreting illustrations

5See James Britton's Langnaga_and__sarninz Baltimore, Marylsndt
Penguin Books, 1972. '

o e ) 6 . °
A FuiText provided by Eric '

/7
’

Be Styles ‘ . ' ' i
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IV- APFECTIVE (Emotions of the reader and of other peopleﬁ
.'; / A. Réceiving GAttending) ‘ T '
‘// ° ° 14 Awareness of feelinge | (
2+ Willingness to receive these ‘emotions
- 3. Controlled or selected attention &.
Bs Responding
L. Acquiescence :
- 2.'Wiliingness
3e Satisfactioh
Ce Valuing "~ T .

-

1+ Acceptance of a val&g _ ‘ T
| 24 Prefe:ence for-a vslue \\\\\_;
3¢ Commitment - ' | ,
" D, Organizlng ' -

1. Conceptualization of a value ‘ | 3 5

24 Organization of a personal value systen . .

..,____;;_ :
Eﬁ&é; 3a ed'on Kratr"ohl. .F.; Bloom, BsSe and Maaia. BeBs Iaxonomy =
O gtAffective Domain, McKay, New York, 196




' .dramatization and emphasis in the orszl reading. Teacher1se1ected
material, read-to students for discussion of’ particular . .
concepts or .concerns will provide for the group "reading” of a
‘particuiar worke Student corprehension.is ensured throuéh , o
participation in a discussion. (Through sttdent comments and .

_ non-verbal feedback, elaboration of .ideas and concepts can
be provided and questions posed as requireds.) The students ".,\
will enjoy this activity and will progress a great deal as

- well 1in the -areas of linguistic, cognitive, perceptual and
affective development. _

Now let's relate specifically the abilities enumerated
in Table.1l to questions based on the oral reading which will
encourage the develoPment of these abilities. Table 2
presents suggested questions based on "The Lady or the Tiger”

o by Frank' Re Stockton7 which might help gtudents to develop their

' reading abilities through participating in/;he presentation i

. P

of a dramatic oral reading of a text. v

‘ Thie apprgach seems beneficial for both teachers and
students for many reasons; some of which are enumerated belowt
~ Students are .exposed to good reading models.
-~ Students may be presented with material more |
' difficult linguistically, perceptually,; and ' 1
¢ cognitively than they can handle ipdepe}jxdeﬂtly,.* 1
- Students can experience’an indisidual's'pleasure

Y, : in presenting‘materials for enjoyment.

r

p—

i
|
|
7A11 references are to the text of the story in Adventures in !
Readine ( Classic Edition)s New Yorks Harcourt, Brace, 1
Jovanovich, 1968. - |
|
1
1
|
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Teachers are able to use the same materials with

students of varying abilities.

Teachers can conduct class or group diecues;ons

based on common‘readinga. theredy ensuring deeper

unde*standing;

Taachers can diagnose somq of their students'

.tbilities through this approach. noting strengths

and limitationg%n the areag of linguistic.
cognitive. affective and perceptual development.

Peachersg can individualize instruction and provide

for each gtudent's needs through this approachs

In addition to having a class or grOup discussion, there

. conld be other; activitiea baged on this reading/bresentation

which would

in egrate the areas and provide for interaction

among the members of the group, - such ast . .

/ -

Acting out the ending aB the students proae $te

Role playing a trial for the defense -or prosacu- Cor
,

.tion of the case.

¥riting stories and plays based on this story,

in some aspect (setting, ending, theme, etce) .
Writiqg'bailadéﬂgaggﬁggﬁ this episode - or a

gimilar ones \ . .

Planning a soap Opefa based -on this story.

These aug;estions are all based on a conviction that

:eading-to students can be\ﬁelprul 40 thers In fact, one

night go-so Iar‘as:;o suggéa? that all'aséigné& or required

> reading could follow this formats ”

-

v
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loffetta suggestesthat the distinction between thinking

ability and reading ebility wag the abirfty to identify the ‘
eynbole as meaning-réelated items - .or the abillty to recode '
o fron print tq sound. Therefore, he concluded that any problem ,
| beyond recoding w{o a thinking problen - not a peading problem. *
However, evidence is incomplete regarding the relative Co B
inportanoe of each of these abllities (lingqistio. oognitive.
affective, perceptual) in obtaining meaning from the
printed page- N
The approach suggeated in this article is an attempt to
provide for the students' simultaneous development in recoding
' (perceptual development) with understanding conoeptg (cognitive
- ,developnent). reacting to events (affective deveIOpment) and wadetanding
language Clinguistic development). thereby expanding the
requisite abilities beyond cognitive and perceptual onese To' - - .
thio end also, Moffe*t suggests a wide variety of exoiting
) activitiee which foster reading abilities through gany varied
approaches.

! One might inquire. if ‘there is such an emphasis on 5

\
reading~to, what is the role of silaént, independent reading?

- Another might ask, When might students have the opportunity

N to apply the skills and knowledge developed aurally? A response
might suggest that reading silently during olass time - for the
» , ' ; )

-

v - .

»

8James Moffett. A _Student=Centa L C : -
Boaton! Houghton-Mifflin, 1973% : -

9Roy Co O'Donnell. Paper preaented at the NCTE Elementary Section
Lenguage Arts Conrefenoe. Atlante, Spring, 1976.
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* rstudentls agjoy&aﬁt frém naterials aalect;d ihdividuaily by. : ,.x
—~ the étudent, ag.a complgpéntary approachs This would provide
the Opportunity for indiwidusl ‘conferences to help atudents
deVelop concepta about the world, how language conveys meanfngs
and the conventioha of print (thus developing dognizivoly, ‘
perceptually, linguistically and affecttvely) gtarting at '
each,individual 8 pfepant levels pof development, based on
Qtudant self-gelected mﬁ&efials.r»hgain. students will enjoy , -~ .
reading when they are able\to mnko their own selections N
(inc;uding magazinec and comic books)s They will realize the
imp rtance of reading by nqting the teacher's provision for
thi%‘activity during a significant portion of the school day -

time designated for &qc'f*w‘ instruction. The ‘teacher,

through an understanding of the requisltp abilities for
. bccoming 1ndependent crxtical readara will be able to

provide for each etudent'/s Mndividual develop'nent 'bhroubh

frequent conferences/&ﬁd suggested Iollow—up activitieso

These combined experiencea will bonefit the studant'

devélopinb reading’ahilxties and place learning in a most .

enjoyable contert.




